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Session Summary /

A Teachers and school leaders of ELLs become empowered t
reframe their roles

AOAssesfermematr ni ngé bol sters t
makers

A Participants are invited to replicate a rubric development
process designed by teachers in New York City

I Using authentic NYC ELL student work
I Integrating features of academic language

I Creating productive language rubrics to promote L L s 0
learning



Session Objectives /

Participants will be able to:

1. Describe the differences between assessmeiif learning
and assessmentfor learning

2. Draw from WIDA resources, including the Features of
Academic Language along with the Productive Performance
Definitions

3. Discuss how they can replicate the process of developing or
adapting rubrics for speaking and writing as tools
expressive of assessmentor learning in their own contexts
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Activity 1: What Does Assessment Look Like In Y
School, District, or State? /

1. Generate a list of assessments for ELLs at
your school, district, or state.

2. Categorize assessments by their purpose
and stakeholders (who uses the data).

3. Determine If or how any stakeholders are
absent from the assessment discussions.
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Assessmemt/ Learning Involves /

A Administering highstakes, annual state tests

A Making sense of data from summative
measures to make school, program, district,
and state -evel decisions

A Using data for accountability purposes and to
adjust strategic planning
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Assessmemfor Learning Involves: /

U Having teachers and students working together
to achieve the same goals

U Implementing tools and practices for seamless|
Integratingassessment into classroom life

U Offering standardsreferenced feedback useful
for informing instruction and helping students
advance academically

Kok DSE. ¢éGottlieb,



Assessmenfor Learning Involves:

U Constructing standardseferenced language
rubrics to interpret original student work, often
for a project, product, or performance




Discussion of Assessnfent.earning /

¢CKAY ]l | 02dzi Afar Badning;
teachers are deemed assessment leaders
and decision makers.

Do you agree with the descriptors that
teachers should have agency? Why or wh
not? Exchange ideas with a partner. qiji
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Discussion of Assessnfent.earning /

A In groups of 4, discuss:

I What Is the practicality of assessmenrfor
learning as part of your instructional routine?

I How might you plan assessmerfor learning
strategies with your gradeevel or departmental
colleagues?

A Share examples from your practice of how you wor
together with your students. gifl
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Assessment
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0To support | earning, as
beyond merely informing the instructional

decisions of school leaders to informing decisions
made by students and tea

é é . Riggins 2006
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Final Suite of Products to Support ELLs & Téa

2: Annotated

4: Professiona
Development
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Rubric Development Overview /

A Partnered with Council for Aid to Education

A 16 rubrics total in speaking, writing in K, 1, 2, 3, 4, 5,8,
9-12

A HighlightE L Lsfedgths in academic language:
I Word

I Sentence

I Discourse
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Rubric Development Overview, Continued /

A Provide teachers guidance in instructional planning &
scaffolding

A Integrate Universal Design for Learning

AFramed around CCSS, NY&s Ne
Progressions, NYSESLAT Performance Level Descriptors

A Guided by Diane August, Alison Bailey, Margo Gottlieb,
Deborah Taub
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Rubric Development Process /

ANSONRRNG Yo A T ot n Uit a R a i e nNNeN
ongoing input in K2, 3-5, 6-8, 9-12 from these content
areas:

I English language arts
I Mathematics

I Science

I Social studies

I ESOL/bilingual

I Special education
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Rubric Development Process

CohortMeeting 1: A Frame project
November 2015 A Share research & academic language features
A Set parameters to collect Eamples
A Design Version 1.0 of rubrics
2. CohortMeeting 2: A Provide feedback on Version 1.0
January 2016 A Bring in & discusEL samples
A Draft Version 2.0
3: Focus Group A Share rubric Version 2.0 and supporting materials to

Meeting: February 201¢  obtain feedback from 10 new NYC teachers

4: CohortMeetingApril A Provide feedback on Version 2.0

2016 A UsedraftNdzo NA Oa (2 laasSaa 9 a
A Suggest changes for Version 3.0

5. September 2016 A Allrubricss YR Yl 0 SNAI fa NBIFRe 7T

W
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The sociocultural contexts for language use involve the interaction berween the student and the langnage environment, encompassing the. ..

S [DSE.

The Features of Academic Language in WIDA’s Standards

The Features of Academic Language operate within sociocultural contexts for language use.

Performance Criteria | Features
Discourse Level Lingulstic Amount of speech/written text
Complexity Structure of speech/written text

(Quantity and variety of

oral and written texe

Deensity of speechfwritten text
Organization and cohesion of ideas

Variety of sentence types

Sentence Level

Language Forms and

Types and variety of grammatical structures

Convantions Conventions, mechanics, and fuency
(Tipes, array, and we of | .
language res) Match of language forms to purpose/perspective
Word/Phrase Vocabulary Usage General, specific, and technical language
Level {?mﬁm_}' of word or Multiple meanings of words and phrases
phrase choice) Formulaic and idiomatic expressions

Muances and shades of meaning

Collocations

* Repister

»  Genre/Text type

+ Topic

+  Tasld/Situation
» Participants’ identities and social roles




WIDA Performance Definitions - Speaking and Writing Grades K-12

At each gra.d:, toward the end of a given lewel of Enghsh Jz.n.guagc pmﬁcir.nc_rr', a.n.d%instmct[unal support, English languag: learners will P.mduc;:...

Discoursa Level Su-n%u Level Word/Phrasa Lavel
Linguistic Com plexity Languag mis and Conventions Vecabulary Usage
Level 6 - Reaching Language thfar meets all eriteria through Level 5, Bridging

Multiple, complex sentences

Technical and abstract content-area language,

Level 5 Orpanized, cohesive, and ooherent tyf purpose including content-specific collocarions
Eridging expression of ideas * f broad range of sentence partems * Words and expresions with shades of
characteristic of particular content areas meaning across content arsis
Short, erpanded, and some comple [ * Avariey of grammatical stctures * Specific and some technical content-area
Level 4 SEMtences * Sentence partems characteristic of particular language
Expandi Orpanized expresion of ideas with Content areis * Words and expresions with expresive
Xpanding emerging cohesion meaning through use of collocations and
idims across content areas
Short and some expanded sentenfes with + Reperitive prammatical structures with * Specific content language, including cognates
Level 3 emerging complexity occasional variarion and expressions
Davaloping Expanded expresion of one jea or * Sentence parterns 1cross content ares * Words or expressions with mulriple meanings
emerging expression of muliple related used acros content areas
ideas
Phrases or short sentefoes + Fomulaic grammatical structures * General content words and expressions
Level 2 Emerging expressiogfof ideas * Repetitive phrasal and sentence patrerns + Social and instrocrional words and
Emerging ACrass content arss EXpressions 4cros content areds
Words, phrasgf, or chunks of language + Phrase-level grammatical stnictures * General content-related words
Level 1 Single wo ed to represent ideas * Phrasal patterns associated with common * Everyday social and instructional words and
Entering social and instructional situations

eXpressions

/

...within sociocultural contexts for la.n.guagc use.



Activity 2: Analyzing Authentic Sampiek d&f S0
Written Work

1. Working in pairs, use the performance definitions to
analyze writing at:

I Elementary: Grade 1
I Secondary: Grade 7

2. Determine proficiency at word/phrase, sentence, and
discourse levels (dimensions) using the evidence you see
In the sample

3. Share out with the group
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